The paper examines the characteristics of black rural families and explores strategies for promoting the parent-school relationship in the education of black rural handicapped children. The importance of families as resources for handicapped children is stressed, although the lack of attention to family and cultural affiliation is seen to reduce the effectiveness of early intervention. Among characteristics noted of black rural families are readily identifiable family structure, a well established relationship between siblings, and a general sense of optimism about the child's future. The paper stresses the need for educators to familiarize themselves with their students' cultural orientation. Strategies for encouraging parent participation in school are suggested, including flexibility in scheduling, alternative meeting formats, and use of black parents in leadership roles within the school. (CL)
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Involving Black Parents
Migratory patterns of contemporary black families reveals a decrease in ontmigration from the southern areas to northern urban areas (U.S. Bureau of the Census, 1980) . Blue collar black families are increasingly moving into traditionally white suburban and rural school districts. In fact, 25% of the black population of the United States are now residents of nonmetropolitan regions (U.S.
Bureau of the Census, 1980) . Further, 1%, or 225,000 rural black families, live on farms (Plaski and Williams, 1983 ). Yet, there has been a dearth of analysis focusing on contemporary black educational concerns in rural America (Lee, 1985) . However, in order to understand the challenges involved in educating black handicappelyouths in rural areas, the important dynamics in the interaction between them and their learning environment must be examined.
Rural black parents of handicapped children are concerned about the quality of the educational experiences in which their children are involved. These parents desire experiences which will effectively and satisfyingly assist their children in participating in society. The process by which children learn their cultural roles and responsibilities is described as enculturation (Soldier, 1985) .
The middle point in the enculturation process is the teaching style of the family. The final stage in the sequence is the learning styles of children (Castaneda, 1976) . The importance of the culture and the role of the family in facilitating learning is strongly emphasized. As long as there are no interferences with this process, and parents are effectively involved in school experiences, children are able to learn and achieve to their optimal capacity. 
These parents want their children to be prepared for the future in order to have a better life than they experienced (Lee, 1985 
ROLE OF SCHOOLS
Other than the family, schools are a most important factor in giving children a cultural awareness which can result in positive human development and healthy intergroup relations. Positive homeschool relations are crucial in providing consistent, meaningful services to black handicapped children in rural areas. In order to enhance such relationships, educational efforts must then encourage parental involvement, encourage children to enjoy satisfying relations in more than one cultural world, and encourage children to identify with aspects of each of these cultures.
Educators need to continuously assess their own strategies in nurturing the self esteem and other learning characteristics of black handicapped children. Importantly, ethnocentric teacher behavior exerts a'negative effect on teaching and learning.
5.
Involving Black Parents
Ethnocentrism is reflected in a belief in the superiority of one cultural group and a feeling of contempt for other groups and cultures (Foster, 1982) . Teachers with such perceptions can seriously interfere with productive learning in the classroom and in the community.
Educators must use culture as a building block for learning without the need to supplant or suppress children's native cultural forms (Hillard, 1980) . Providing appropriate special education services to rural black handicapped children and their families may require different approaches. Teachers must be students of human behavior, social events and their causes, and characteristics of the citizens they serve. They must create teaching guidelines and structure teaching behaviors to be in harmony with local values and goals (Mahan, 1985) . Meeting the culturally specific needs of handicapped children is an exciting and creative challenge. Involving Black Parents friend, etc. In fact, parents should be encouraged to bring other family members to school conferences especially if these are people who have continuing relationships and influences on children.
Alternative meeting formats may need to be explored in order to facilitate the active involvement of parents. Examples of these include pot luck suppers, picnics, barbecues, fix-it-workshops, giving away of free items (i.e., instructional materials, toys, clothing, etc.), etc. Site possibilities for meetings may not only include school facilities, but also churches, c immunity centers, parks, private homes, farms, etc. In communicating with parents, educators should remember that personal contact is much more effective than notes or phone calls. However, when written communications are used, these should be in a language and/or terminology understandable by families. Above all, educators should not get discouraged with parents for missing appointments, failing to show up at meetings, not following through on intervention strategies, etc. These factors should not be interpreted as parental lack of concern for their children. The interest, patience and enthusiasm which is displayed by educators towards black, and other culturally different parents, may assist these parents in really believing that their involvement and assistance is needed.
Black parents can be used in a leadership role within the school. In such a capacity these parents can serve as crucial liasons between their cultural community and the school. Such parents can assume responsibilities for contacting other parents;
locating community people to serve as resources to the school; Additional suggestions for involving parents follow:
1.
Plan school activities where parents become a central part.
As an example, a school picnic, pot luck supper, etc. can be planned in which black parents and their families can highlight aspects of their culture through song, dance, music, crafts, foods, etc. Share with parents curricular goals, objectives, timelines, and methods of evaluation (Henderson, 1984) . Provide appropriate strategies and suggestions for parents to utilize as follow-up procedures in the home.
CONCLUSIONS
Black children are from strong, supportive and caring families. Educators must become aware of cultural mres that may influence children, and know what is acceptable behavior in that culture. This can be achieved through background investigation and study of rural black children's culture.
